ABSTRACT
INTRODUCTION
This study is concerned with providing children diagnosed with learning disabilities with teachings on positive psychology principles with the aim of developing their self-concept. It is recognized that, this is a key area of education, learning and psychology, which will benefit from the completion of subsequent studies. In 2000, the American Psychological Association (APA) began directing their efforts towards preventing the various issues that were becoming highly prevalent amongst child populations, such as depression, schizophrenia, schoolyard violence, and substance abuse. These efforts resulted in the beginning of an undertaking geared towards achieving positive psychology.
Importantly, individuals with learning difficulties are commonly believed to have a low self-concept. Selfconcept can be described as the views one holds about himself/herself. The adoption of positive psychology principles is believed to have the potential to encourage resiliency and improve self-concept. One of the key statements concerning positive psychology is that a more fulfilled, happier life can be achieved through establishing one's strengths and focusing on these in life's key areas, i.e., personal life, school and work. Assisting children in establishing their main strengths can help to redirect focus away from their problems and issues and instead towards their abilities. Such a change in focus, along with complementary approaches, can result in long-term positive outcomes.
The Values in Action (VIA) inventory was established as a way of identifying culturally accepted strengths (Peterson & Seligman, 2004) . This measure was subsequently adapted and implemented among child populations.
Background
A number of definitions are provided below to ensure an understanding of the terminology used in this research.
Positive Psychology
The research of the various conditions and processes which add to the optimal functioning of individuals, organizations, and groups (Gable & Haidt, 2005 ).
According to Seligman and Csikszentmihalyi (2000) , positive psychology seeks to gain understanding into positive feelings, strengths and virtues.
Learning Disability (LD)
Learning disabilities can be owing to isolated or a combination of neurobiological/genetic factors or injuries to the brain that impact functioning in a way that affects one or several learning processes. They can impact the acquisition, organization, retention and understanding of non-verbal and verbal information. Such issues are known to affect learning among people who would otherwise be seen to have average abilities in reasoning and thinking.
Therefore, learning disabilities are distinct from global intellectual deficiencies. Although elements like vision and/or hearing, cultural, linguistic or socio-economic issues, ineffective teaching or a lack of drive can contribute to the various obstacles encountered by those with learning disabilities, they are not primarily responsible.
Importantly, learning disabilities might be seen to co-exist with a number of different conditions, such as attentional, behavioral, and emotional, and medical and sensory, as noted by the Learning Disability Association of Canada 
Self-Concept
It encompasses the attitudes, beliefs and views held in regard to oneself. The self's affective or emotional aspect is self-esteem, and relates to how we value or feel about ourselves. Self-concept can also be associated with the general idea we have about ourselves, with self-esteem relating to specific measures of the self-concept components (Huitt, 2004) . It is common for the two terms to be used interchangeably. Furthermore, self-concept is recognized by Harter (1999) as a way of describing assessed judgments of qualities and characteristics within discrete areas, including cognitive competence, physical appearance, and social acceptance.
Values in Actions (VIA) Inventory
Peterson and Seligman's device aims at defining and categorizing character strengths and virtues. Empirical findings from international trials have demonstrated that adults on a global scale endorsed 24 character strengths (Peterson & Seligman, 2004 ).
The present study involves adapting such prior works with specific consideration to children with LD. Positive psychology studies have not yet been carried out and adapted for children with LD. It is therefore considered that establishing the strengths of each individual in this group will enhance self-concept, and consequently redirect focus from disabilities to abilities.
Self-Concept
As noted in the definitions, self-concept is related to particular self-perceptions, whereas self-esteem relates to the individual's general sense of self-worth, as noted by In relation to persistence, individuals with high selfconcept are found to have a self-enhancing orientation, which aids them in exploiting their positive attributes and achieving success on the other hand people with low selfconcept, are seen to have a self-protective orientation that leads them to identify solutions to their inadequacies, and circumvent failure and other drawbacks (Baumeister, 1999) . Importantly, those with low self-concept are recognized as being less determined in terms of dealing with potential failure. This group is classified as being demotivated when faced with failure. Therefore, the question is raised as to whether the low self-concept is responsible for the lack of persistence or whether the lack of persistence is responsible for the low self-concept (Gilbert, Fiske, & Lindzey, 1998) . Preliminary failure can be responsible for lowering the expectations of people with low self-concept.
Self-Concept Interventions
The effects of intervention on an individual are associated with the functioning cognitive developmental levels of the person in question (Harter, 1999) . A number of factors affect self-evaluation, including general socialization and how a person has been raised, suggesting that environmental factors impact changes in self-concept (Harter, 1999) . In the same vein, it is noted by Greca (1990) that, the viewpoints of children impact their behavior, and mediates treatment outcomes. Moreover, the possibility of changes in self-concept scores was confirmed by Harter (1999) .
One of the key areas of study in social psychology, is the self (Gilbert, et al., 1998) 
Statement of the Problem
Children with LD are recognized as having a low selfconcept as they place importance and directing their attention toward their weaknesses instead of their abilities (Brooks, 2002) . In the researches carried out on LDs, there is a recognized gap in knowledge with regard to the ways of improving children's self-concept, in addition to knowledge concerning the application of positive psychology as a means of improvement among them.
Research Question
Can the self-concept of a child with LD be improved through positive psychology interventions that are focused on establishing character strengths?
Study Purpose
This pretest/posttest experimental study aims at analyzing the efficiency of positive psychology interventions on the self-concept of children. In particular, this research analyzes whether the self-concept of a group of children with learning disabilities, aged 10-15 years, can be improved through the use of such interventions, including VIA.
Hypothesis
The current research presents the hypothesis that the adoption of the VIA in combination with three class lectures on positive psychology would achieve an improved posttest self-concept score compared with the pre-test scores, among the intermediate school children, in the Strengths and Difficulties Questionnaire (SDQ).
Methodology

Research Design
This research utilizes an experimental pre-test/post-test design for both experimental and control group. It also RESEARCH PAPERS uses random assignment. Random assignment is recognized by Gall, Gall, and Borg (2002) as one of the most valuable approaches for verifying initial equality between different treatment groups. The data analysis involved descriptive statistics, mean comparison, and ttests.
The Independent Variable
The positive psychology interventions, including the VIA inventory , will be the independent variable, with the research utilizing a control group consisting of children with learning difficulties, and an intervention group made up of children with learning difficulties.
The Dependent Variable
The pre-test/post-test self-concept scores, measured (pre-test/post-test) through the application of SDQ (Goodman, 1997) , were treated as the dependent variable.
Sample and Sampling Procedures
The research utilizes the purposive convenience sampling (Creswell, 2008) with particular schools targeted, keeping in mind the principal's willingness to participate, location, informed consent, and the population of children with learning difficulties.
Forty boys with learning difficulties (n = 20 in each group) were selected as study population (Table 1) . They were enlisted from both private and public schools/centers located in Jeddah, Saudi Arabia. The children were from intermediate schools, and aged between 12-14 years old. The principals of the schools were visited in order to acquire permission to meet the teachers. Upon receiving permission, the researcher visited classrooms, explained the study, and provided consent letters. After the consent letters were returned, the participants were randomly assigned to a group (control or experimental). The school was the site for the pretest, intervention application and the posttest. · This is to raise the possibility of tracing change.
Instrumentation
The Strengths and Difficulties Questionnaire (SDQ)
SDQ
Data Analysis
T-tests scores were utilized for the analysis of the collected data. The key effects of the interventions (independent variable A) were tested with the data amalgamated in order to establish any differences between the pre and post tests scores of the study groups. The data underwent analysis on a school-by-school basis, with all schools subsequently combined. The data were also analyzed separately in terms of the age of the children.
Results
Evaluation was performed to substantiate the two randomly designated divisions were equal before commencement of intervention. For this purpose, t-test scores were employed as illustrated in In order to answer the research question and prove the hypothesis of the study, the VIA Survey was conducted in combination with three class lectures on positive psychology. The improved posttest self-concept scores were compared with the pretest scores obtained from the SDQ-1 (Marsh, 1992) . Table 3 shows that there are statistically significant differences in emotional problems scale (α>0.05) and peer problems scale (α>0.05), which proves the effectiveness of the intervention. Table 2 . Table 3 . Pre-test/post-test Scores of both Experimental and Control Group the effectiveness of the intervention in reducing the perception of the impact of the difficulties encountered by the participants. Table 5 shows that the average mean in the pretest intervention was 2.25 that decreased to 1.8; thus, proving the effectiveness of the intervention in reducing the distress, caused by the difficulties, of the participants. Table 6 shows that the average mean in the pretest intervention was 1.9 that decreased to be 1.3; thereby, proving the effectiveness of the intervention in reducing the extent to which the difficulties interfere with participants' everyday life. Table 7 shows that average mean in the pretest intervention was 2.15 that decreased to 1.35; thus, proving the effectiveness of the intervention in reducing the extent to which the difficulties interfere with participants' everyday life in terms of friendships. the effectiveness of the intervention in reducing the extent to which the difficulties interfere with participants' everyday life with regard to classroom learning. Table 9 shows that the average mean in the pretest intervention was 1.95 that decreased to 1.4; thereby, proving the effectiveness of the intervention in reducing the extent to which the difficulties interfere with participants' everyday life as far as leisure activities are concerned. Table 10 shows that the average mean in the pretest intervention was 2.2 that decreased to 1.55; thus, proving the effectiveness of the intervention in reducing the difficulties of people around the participants. Table 11 revealed that the intervention was effective for students across different age groups as the mean values for the problems decreased after the interventions.
Descriptive figures and T-test Scores for Intervention and Control Group Specimen Pretest
Discussion
Helping children to develop a positive self-concept may be one of the most difficult tasks of parenting or teaching.
It is a concentrated effort between both the teachers and 
Limitations and Implications for Future Research
Regardless of the significant progress made in positive psychology, it is noted by Simonton and Baumeister (2005) that further research needs to be carried out, with Rich 
